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N, ZO—FHTIX, 275 TrEOEH THAROEKAEDFHMAONm ELIZEWVWIHELH
% (Fujimori, 2006),
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N — R BROFESHRELZ T (R I3ZM), WAL, ZREFECR-T)—T 17
ANTT VU= PLICEE T ORELZHE LT (R4,

#3 WENE (ERE)
Weeks ERNE
7T A 1
1 Questionnaire about reading habits
HET AN 3
2 Feedback to the questionnaire
Introduction to SRA: SQR formula

SRA Power Builder Starter

3 Power Builder Conversion Table & Progress Chart
FHIT A 2
4 Whole class Power Builder Starter

Introduction to Rate Builders & Skill Builders, Power Builder Checklist
Sample Power Builder Record Page
Comprehension & SQR review
5 Learn about Words: Vocabulary & word study, Independent use of Power Builders,
Rate Builders & Skill Builders
Learn from your mistakes

6 Independent use of Power Builders, Rate Builders & Skill Builders
Study tips: Student Conferences
7 Independent use of Power Builders, Rate Builders & Skill Builders
Reminders to Rate Builders
8 Independent use of Power Builders, Rate Builders & Skill Builders
Questionnaire about their SRA
9 Reading, Independent use of Power Builders, Rate Builders & Skill Builders
Feedback to the questionnaire
10 Independent use of Power Builders, Rate Builders & Skill Builders
Questionnaire about three kinds of SRA reading cards, Independent use of Power
11 Builders, Rate Builders & Skill Builders
Feedback to the questionnaire
12 Whole class activity of Rate Builder

Independent use of Power Builders, Rate Builders & Skill Builders

Whole class activity of Skill Builder

13 Independent use of Power Builders, Rate Builders & Skill Builders
14 Independent use of Power Builders, Rate Builders & Skill Builders
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F4 RENE CHIRE)
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) Fii7 A k1 (FeAES)
Questionnaire about reading habits
9 Feedback to the questionnaire
Unit 1: How do English speaking children learn to read?
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3 Unit 2: Word frequency
4 Fai7 A k2 (TOEIC Reading Part)
Unit 3: Learning English vocabulary
5 Unit 4: Introduction to extensive reading
6 Unit 5: Let’s try extensive reading!
7 Unit 6: Reading aloud
8 Unit 7: Reading for gist
9 Unit 8: The need for speed
10 Unit 9: Word families, prefixes, and suffixes
11 Unit 10: Greek & Latin word roots
12 Unit 11: The reading detective
13 Unit 12: How to use a dictionary
14 Unit 13: Summaries
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BRI R N0 - 7~ (Reading Comprehension: #(63) =1.28, p=.21, d=
0.21, TOEIC: £(63) =0.56, p=.58, d=0.14),

T D%, 2 BRI HT 21T 24 %, Reading Comprehension (2B L CTlX, 7 A b
Bl DOEHFE (F(1,63)=5.75, p<.05, ne2=0.002) [ZITHBELEDHERINTZN, B
DOEHIE (F(QA,63=0.79, p=.38, nc2=0.001), LOHL T X MEIOZAEEM (F(1,
63) =1.62, p=.21, nc2=0.005) ([JITAEERENR LN o7, 7235, ML FH
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TANLD LFEET A NOHTNRENST-Z R -7-, TOEIC IZBIL T, 7 A KA
DOFHFE (F(A,63) =477, p<.05, ne2=0.0012) ([ZIXHEREDHERS NN, BEO
TR (FA,63=0.23, p=.63, ncz2=0.003), LOBEL T 2 MalOLZHEER (FQ,
63:0n,p:m4n@:0mm WA B RZEND A ORI oTe, 708, EBRERIL A
TARNEYD BHEET A NOFBEEIENZ RS- Tz, FRlHEHREIEE 5 ITrsSh
TW5Eh Th o,

RO OWTIFFER STz, JESCHET 2 N O R Z [ LS8 5 BHIICEBWT, SRA
BMEROREEL, V—T 4 v OB FEEHZ D0 OFEFESEM L RN TH
HEWEEZRNWI ENARERICE VLR o7, WEEE I SCHAET A N O SITIH
EUER, BERICAE R EITE) - -, TOEIC 7 2 FOfERIL, EREICEWNT, H/iT
A MKV EFEZET A NOB/EABHEEIEROFE RIS T,

# 5 FCHR/TOEIC 7 2 Mg S

Reading Comprehension
sk HeEt & (DESCRIPTIVE STATISTICS) (N=65)

B EE (n=33)
M SD Min Max Skew Kurt
FRT A b 12.18 3.35 7 18 0.156 -1.06
FHRT AN 12.55 2.84 6 17 -0.22 -0.51
*HHREE (n=32)
M SD Min Max Skew Kurt
FHIT A B 11.16 3.12 0.00 16.00 -1.40 4.26
HET A L 12.34 2.97 3.00 18.00 -0.88 2.13
Bl E BT O R (ANOVA TABLE)

ZE)A] SS DF MS F p np? n2g
PR 12.24 1 12.24 0.79 .38 ns 0.012 0.001
v 978.27 63 15.53
A NE 19.54 1 19.54 5.75 .02% 0.080 0.002
ZFEXT A B A 5.51 1 5.51 1.62 21 ns 0.025 0.005
M (7 A MNE) 214.26 63 3.4
LA 12229.51 129

+p<.10, *p<.05, **p< .01, ***p<.001
TOEIC
soik#eE & (DESCRIPTIVE STATISTICS) (N=65)
FEREE (n=33)
M SD Min Max Skew Kurt
FHIT A B 12.24 3.57 5.00 18.00 -0.22 -0.75
F%HT A 11.39 3.3 6.00 18.00 0.20 -0.98
KR (n=32)
M SD Min Max Skew Kurt
FHIT A B 11.75 3.56 0.00 19.00 -1.02 2.76
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FHTAD 11.13 3.38 4.00 16.00 -0.61 -0.306

el E S BT DR (ANOVA TABLE)

ZEER SS DF MS F p Np? nZa
Rk 4.71 1 4.71 0.23 0.63 ns 0.004 0.003
e 1268.57 63 20.14
7 A kA 17.64 1 17.64 4.77 0.03* 0.070 0.012
FEEXT A NE 0.41 1 0.41 0.11 0.74 ns 0.002 0.000
M (7 A hE) 232.87 63 3.7
XN 1524.28 129

+p<.10, *p<.05, **p< .01, ***p<.001

XER 2
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Speed Reading
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FEBEE (V= 33)
M SD Min Max Skew Kurt
ERIT A b 6.12 2.04 1.00 10.00 -0.20 -0.11
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KEDHD tEE Lize 25, t(32) =3.89, p<.01, d=0.921, 95%CI[0.35, 1.50] T
1% KAEIZIB W COEBEDOZ D HREIICEE Th o 72,
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WFFEEHEE D ICHEE -T2 ERET oD,

FBR 2 128V TIE, SRABM 2 Lo BIC XY, ERAIBHOD rTietkEn =S
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EINTWDZ ERHERIEND, 72720, HHREZRRVWERTE 270, LT L
SRA HEM DR T ZRETE TN D LIEE 27V, BERTIE, W2 T CHR
AL 5, E7o, SRA BHM OHES L FSCHRE ), Wi & OBRE, S IOMEICk
I£9 SRA 77 A b O#HARLT EOMFEEZH LML TV, ZTOEDITIE, RO LI 7%
FREEDMLETHDH LB XD,

(1) SRA ##t® 9 H Power Builders DS i & i7" ZIZDOW T, GEARE L SUERE
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¥#1Z Rate Builders OZhHIZ W CTHRGFET D,

(8) SRA #EM &M 280, Hifit/1d 5L TOEIC 7 A MIREHD H K
N7 BT, EDL BWOKERH & P BN ULERDOPRGEET b,

p={1

6. R

AREBROFER, SRA Hbf 2 3 2 F58 1539 B f# T A b (Reading Comprehension
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AT HIEEEL VRN TH D LIXEIES N o 7o), E6 6 0EEEE WY
ab, FERECEREZN LSED 2 LM niz, £72, SRAZMZMEHL T 13 A
DB EERD Z LI2X D, HIRFFRNGSET A b (Timed Reading Test) D15 A3\ 7
LAREME R S Te, SRA BRI DS, FEEBOTRENRY) —F 4 L 7FEEMRL, T A
DR Z D, BiHrORE 2R LS EDTICR DB TH L0 G 0w LY HfIZT D
7o, KORBIL LIAGRZ S CTREEL TS MERH 5,
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The Effects of the SRA Material on Students’ Reading Comprehension

Haruko Shimazaki
Organization for Promotion of Higher Education and Student Support,
Gifu University

Abstract

The purpose of this study was to explore effective ways to teach reading in a standardized general
English education program at a Japanese university. An experimental study was conducted in which a
group of students using the SRA Reading Laboratory for one semester was compared with a control
group who learned reading strategies using a standard reading textbook. This paper presents the results
of the study and discusses the findings. The pretest and posttest analyses indicated that both groups
showed improvement in their scores on a reading comprehension test, and that no statistically
significant difference was found between them. The experimental group also took a timed reading test
at the beginning and end of the course, which showed that they made gains in both reading speed and

comprehension.

Key words: Reading instruction, Extensive reading, Timed reading, Reading tests, University general

English program
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